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 Equity Design Framework 
Lindsay J. Russell, Ph.D. 
Lee Business School 
Rationale 
UNLV prides itself on being daring and diverse. Our student population has enabled 
us to use these words in our motto, but we must take it a step further and ensure 
we are providing equitable practices within our pedagogies. As we moved online 
due to the COVID-19 crisis, student equity became a prominent issue (Madden, 
2020). The Equity Design Framework was created using a variety of sources and 
allows educators to look more critically at their online teaching practices, which 
will affect their face-to-face practices as well.  
 
This work for equity in education comes from a long line of research seeking to 
provide compassionate education for all students. Sonia Nieto (1996) promotes the 
idea that streamlining  practices for culture and traditions does students a 
disservice in not recognizing the uniqueness that students bring to the classroom. 
We must use the cultural capital in our classes to ensure that we are being inclusive 
in our practices (Banks & Banks, 2006; Friere, 1970). We must also be reflective in 
the ways we are disseminating information (Duesterberg, 1998).  
 
In teacher education programs, pre-service teachers are now taught that one 
approach to education does not work (Burant, 1999; Ball & Forzani, 2009).  These 
same principles of inclusivity and differentiation also apply to teaching online 
(Madden, 2020; Darby, 2019). Therefore, we must offer online content in a variety 
of modalities (text, video, audio) while allowing students to participate through a 
variety of methods (discussion boards, text chat during synchronous sessons, video 
logs, etc.) (McBrien, Jones, & Cheng, 2009). We must also spend the time to 
intentionally review our course design and content delivery after each class session 
and at the end of each semester, to ensure we are truly providing equitable 
education to all.  
References 
Ball, D. L., & Forzani, F. M. (2009). The work of teaching and the challenge of teacher education. Journal of Teacher Education, 60(5), 
497–511. doi:10.1177/0022487109348479. 
Banks, J. A., & Banks, C. A. M. (Eds.). (2016). Multicultural education: Issues and perspectives (9th ed.). John Wiley & Sons. 
Burant, T. J. (1999). Finding, using, and losing(?) voice : A preservice teacher’s experiences in an urban educative practicum. Journal 
of Teacher Education, 50(3), 209–219. 
Darby, F. (2019). Small teaching online: Applying learning science in online classes. San Francisco, CA: Jossey-Bass. 
Duesterberg, L. M. (1998). Rethinking culture in the pedagogy and practices of preservice teachers. Teaching and Teacher Education, 
14(5), 497–512. https://doi.org/10.1016/S0742-051X(98)00002-X 
Freire, P. (1970). Pedagogy ofthe oppressed. New York, NY: Herder and Herder 
Madden, J. (2020). Teaching online: Issues of equity and access in writing-centric formats. Feminist Studies, 46(2), 502–509. 
McBrien, J. L., Jones, P., & Cheng, R. (2009). Virtual spaces: Employing a synchronous online classroom to facilitate student 
engagement in online learning. International Review of Research in Open and Distance Learning, 10(3), 1–17. https://
doi.org/10.19173/irrodl.v10i3.605 
Abstract 
The Equity Design Framework allows instructors to address student equity in their online classes by taking a critical look at their current teaching practices and find ways to 
enhance equitable opportunities for all students. The framework is set up so the instructor can look at their online course and determine specific aspects that they would 
like to assess in regards to equity. Instructors then measure their current practices and look for ways they can incorporate equity either through their own self-reflection or 




 Emerging Developing Transforming 
Definitions of equity 
and diversity 
There is no definition of diversity, inclusion, 
and/or equity provided in the syllabus or    
anywhere in the course. 
There is an operationalized definition for       
diversity, inclusion, and/or equity in the course, 
but there remain some variance and             
inconsistency in the application of the term.  
The course has a formal definition for diversity, 
inclusion, and equity that is used consistently to 
operationalize many aspects of diversity in the 
course. 
 
Historical Context Diversity, inclusion, and equity, along with 
their relationship to the geographic or        
cultural history of the community are not 
acknowledged in the course or student 
learning. 
Diversity, inclusion, and equity and their    
complex relationship to location/geography 
are acknowledged, but not used to build          
community in the course for student learning. 
Diversity, inclusion, and equity and their     
complex relationship to place is fully     
acknowledged, widely understood, and used to 
build an inclusive present and future. 
 
Technology Technology needs aren’t clear. Access to 
technology has not been assessed. 
The technology required for the course is 
listed in the course description of the registrar, 
is listed and described in the course syllabus. 
Students are provided with resources to      
access technology, or technology services. 
The instructor articulates alternatives for       
students with technology needs or provides    
resources on where students can get             
assistance with required course technology. 
Communication The policy for open-communication and   
discourse is unclear. Guidelines for           
discussions do not include expectations for 
student responses or how discussions     
create community. 
The instructor articulates a high level of       
expectation for success for all students. The 
discussion board and other course materials 
reiterate expectations on the creation of equity 
and community in the course.  
Articulates a high level of expectation for      
success for all students. Promotes a policy 
about open-communication, regardless of topic 
or content; this policy or variations of the policy 
are present in multiple areas of the course. 
Models respect for communication patterns, 
preferences, and choices of different cultural 
groups. Recognizes bias in language and 
works to promote that idea to students. 
Self-Awareness There is minimal discourse in the class that 
promotes students or the instructor to show 
an awareness of self. 
The instructor maintains an open dialogue 
with students about social equity but does not 
provide a model for self-reflection. 
The instructor openly addresses issues of bias 
and perspective in aspects of the course.      
Additionally, the instructor invites social        
criticality through the use of discourse.         
Discourse allows for assumptions and            
limitations to be taken into account. 
Course Materials The course varies the instructional materials 
used but leans heavily on the prescribed 
materials generally accepted by the content 
area. 
The course varies the instructional materials 
used. Course content is accessible for diverse 
learners. Students are encouraged to be    
critical of course materials and call out       
systems of oppression.  
The course includes a variety of instructional 
materials and modes of learning. Course      
content is accessible for diverse learners.     
Students are encouraged to be critical of 
course materials and call out systems of       
oppression. Course materials highlight          
historically underrepresented groups. 
Assessments Opportunities for assessment are only       
offered through one or two methods. Student 
viewpoints and experiences are not taken  
into account when assessments are created 
or implemented. 
The course uses a variety of assessment 
methods to showcase student learning.      
Students are encouraged to construct their 
learning experiences, rather than simply       
regurgitate information.  
The course uses a variety of assessment   
methods to showcase student learning.        
Students are encouraged to construct their       
learning experiences, rather than simply        
regurgitate information. Assessment policies 
are flexible enough to allow for changes, but  
also set a high expectation for students.    
Background knowledge and experiences of  
students about topics are considered when  
creating and implementing exams. 
